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Teaching Philosophy
On our final presentation day in SOC 301: American Society, 110 students set up their tri-fold posters,
questionnaires and games, scrapbooks, audio files, and diaries, to visually display the community
engagement project that they had developed. The students were required to identify a social problem that
affects them or their community, and design a community engagement project in which they creatively
develop some way to address the issue they chose. As I walked around the room surveying the artistic,
interactive, and quantitative presentations that students prepared, I was thrilled to learn from students’
findings, reflections, and discoveries. I flipped through a photo album of incarcerated people who were
exposed to dangerous facilities, that a student was able to obtain from a prison abolition activist whom
they interviewed, and listened to a student describe their experience speaking at a City Council meeting to
address homelessness in Eugene. I read the translated diaries of a student’s family members, who chronicled
their migration from Mexico to the United States, and reviewed the findings of a student who surveyed
their peers on their awareness of tuition forums at the University of Oregon.
The final projects that students developed not only exceeded my expectations, but proved that there is,
indeed, space in a sociological classroom to cultivate civic and community engagement alongside rigorous
theoretical analysis and inquiry. My pedagogical philosophy draws upon Paulo Freire's conception of the
problem-posing approach to education, in which students are encouraged to take an active role in their
learning. Rather than reproduce a banking-model of education, which maintains a hierarchical relationship
between the student and teacher based on the assumption that the teacher holds all knowledge and that
students are merely meek, empty receptacles, I foster a respectful, inclusive, and student-centered classroom
environment. I achieve this by, first, having the students read a chapter from Friere’s text Pedagogy of the
Oppressed (1968). In class, students describe their positive and negative experiences with education and
outline what it actually looks like to act as meek receptacles (such as sitting quietly or not engaging in
critique). Then, we generate a list of the commitments that we as a classroom community must make to
each other to achieve a problem-posing approach to education. The collective list that students have come
up with include taking notes on the assigned readings and coming to class prepared with questions,
critiques, and connections across material and to the “real-world.” Additionally, students requested that I
facilitate a lecture-discussion classroom style in which I explain difficult topics while making sure to
provide space for student discussion, and allow them to shape course material.
In order to honor the knowledge, experiences, and interests that students bring into the classroom, I meet
with each student one-on-one to learn about their sociological interests and add corresponding reading
material throughout the term. I encourage students to personally connect to course material by developing
in-class assignments where students reflect on their opinions and experiences with a given topic, and allow
them to facilitate discussion and teach me and their peers.
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A simple way that I allow students to help design course content is through a multimedia engagement
assignment, in which students upload relevant media to Canvas for each week, and then discuss the media
that they have chosen with the class. A more in-depth approach that I have taken was to assign a paired
reading response, in which a pair of students were required to develop a critical analysis of the material,
connect the material to a real-world example in either Eugene, Lane County, or Oregon, and pose
discussion questions to the class.
My goals for student learning include not only developing critical thinking skills, by teaching students how
to assess the taken-for-granted assumptions made by an author, or encouraging them to develop an
intersectional critique, but to foster sociological praxis, in which students apply their sociological
imagination to the world around them. The specific skills that I equip students with beyond critical
thinking include news and media literacy, policy analysis, civic engagement, time management, and the
ability to assess the effectiveness of solutions to social problems. In order to achieve these learning goals, I
have students discuss proposed legislation that they may or may not be aware of, including the “Save the
Internet Act” of 2019, The Personal Responsibility and Work Opportunity Reconciliation Act of 1996,
and the 2018 Janus vs. AFSCME Supreme Court decision. To equip students with the ability to interpret
political-economic issues, I often share a link to relevant data and have them discuss it in groups, then
opening the dialogue to large-group discussion. I also guide students through the process of finding
relevant and legitimate data on a given topic, by providing a list of credible websites and demonstrating
during class how to navigate them. For example, students reviewed data from the Prison Policy Institute on
rates of incarceration in the United States, to determine how, as a society, we have institutionally chosen to
deal with issues. The students work in small groups to identify what social problem any given legislation
aims to solve, and determine the implications. For example, students worked in groups to assess the effects
of the increasing number of charter schools on public schools, and presented their conclusions to the class.
Ultimately, by looking up federal data on charter school eligibility and prioritization schemes, students
determined that charter schools reproduce class stratification and do not solve the social problem of
educational inequality. I measure student learning by developing assignments where students must engage
their community, write analytical papers on legislation and policy, or write short blog posts. Overall, I
develop essay, short answer, and multimedia assignments and avoid memorization based assessments.
Beyond the assignments I create, I foster an inclusive classroom by allowing parents to bring children to
class when necessary, using a microphone during lecture, and enabling closed captions on videos so
students whose first language is not English can easily follow content. Overall, I believe that being a good
teacher means providing students with theoretically challenging material that is made accessible to them
through lecture and discussion, accommodating a diversity of statuses, and engaging in a ‘new civics’
approach to education in which students are asked to participate in their local community, which
empowers them to develop the skills to make important decisions about their lives as members of a polity.
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Course Descriptions
The following are course descriptions for two courses I have taught:

SOC 346: Work and Occupations
Work is one of the most common and prominent features of human life. Given that we spend most of
our waking lives working, the Sociology of Work is an important area of study. Throughout this
course we will examine the major debates regarding the ways that work is organized. Then, we will
look at the differences and similarities between occupational structures such as blue-collar work,
professions, and service jobs. Next, we will discuss that ways that different types of work creates not
only economic inequalities, but racial and gender inequalities as well. We will discuss the roles that
gender and race play in the ways work is organized, and the consequences of labor arrangements with
low wages and little benefits. Finally, we will discuss domestic labor and care work, and forms of
unfree labor. Throughout the course we will examine the ways that workers themselves shape work
arrangements, and organize to create better experiences for themselves and each other.

SOC 446: Transformations in the Labor Process
More and more companies have transitioned to flexible work arrangements, or the ability to complete
work from anywhere! While the prospect of working in your pajamas sounds quite compelling, what
are the implications of these new forms of work? How do they blur the line between work and home
life? How do managers make sure their employees are efficient? And most importantly, how are work
arrangements in our contemporary economy similar and different to the ways work was organized in
the era of industrialization? Part one of this course will attempt to answer these questions first by
exploring traditional labor process theory, case studies of manual labor, and deindustrialization. In
part two of the course, we will link shifts in political-economic systems to shifts in management tactics.
We will explore the rise of what some scholars call “immaterial labor” and “knowledge work,” and
identify strategies that workers take to resist forms of control. I look forward to analyzing
transformation in work with you all this term!
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Sample Syllabus
SOC 301: American Society
Winter 2019
T/TH 12:00 - 1:20, Straub 145
Instructor: Larissa Petrucci
Email: larissap@uoregon.edu
Office Hours: Tuesdays 10am - 11:50am
and by appointment in PLC 614

Grader:
Email:
Office Hours:

NOTE: I may change parts of this syllabus during the term. I will give notice if I do so, and update the
syllabus on Canvas.
Description
What kind of society is American society, and how does it w
 ork? How are the American values of
freedom, prosperity, efficiency, fairness, and democracy reflected in America’s economic structure,
political processes, and cultural practices? This course will take a sociological approach to identifying
some of these features of American Society, how they operate, and who benefits from them. Over the
course of ten weeks we will explore capitalism, work, the environment, immigration, media
representation, mass incarceration, and collective action in the United States through the lenses of
nationality, sexuality, gender, class, ability, race, and citizenship status. I look forward to answering
these questions together and learning from one another as we examine American Society!
Course Goals
● Students will identify common values espoused in American culture, and compare these to
structural issues such as mass incarceration, media representation, immigration, etc.
● Students will demonstrate that they understand how neoliberal policies, practices, and/or
ideologies shape institutions and impact groups and individuals
● Students will assess the goals, implications, and effectiveness of various forms of political
action and community organizing
● Students with connect personal issues to social problems and engage with their community to
develop shared concerns and solutions
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Required Text and Readings
All course material will be available on Canvas. You are not required to purchase any reading material
for this course. However, we will be reading some exciting and interesting material that I encourage
you to purchase for yourself if you so choose.
In order for this class to be successful, you must actively engage with course materials and your
colleagues. I acknowledge that you are a whole person with a life outside of this course. As such, you
are not expected to pursue deep reading for each week (meaning you do not need to detail the
arguments of each text, though you should generally be comfortable discussing each class’s topic).
However, you should expect to engage actively and deeply with the texts that you use on assignments
as you will be assessed based on how well you understand and critically engage with them.
Late Work
I accept late work at our discretion. Talk with Andrea or me if you need to turn something in late.
Usually, turning in late work will involve a grade reduction of 5% per day after the due date.
Accomdotations1
Historically, embodiment and learning have been separated. Mind and body have been thought of in
opposition. Furthermore, educational settings have been designed without bodies in mind. That being
said, I aim to change that both in my course content and pedagogical style. You are free to do what you
need in order to be comfortable in our classroom so long as you are respecting the learning
environment of your classmates.
Documenting a disability through the University can be a fraught process. If you have done so, and
have documentation to provide to me, please do share it so we can adjust the class to meet your
learning needs. However, I recognize that many students cannot afford to complete this
documentation, so please bring any disabilities or learning difficulties to my attention so that I can
work with you.
I will post all lecture PowerPoints on Canvas, although these are “bare bones” and should not be
considered a sufficient replacement for attending lecture and taking notes.
We all have lives outside of class, and sometimes circumstances occur that limit our ability to be fully
present. Should this occur, I encourage you to seek the necessary support. Available campus resources
to help students cope with situations that may inhibit full participation include:
The Accessible Education Center (http://aec.uoregon.edu/) for those with disabilities;
The University of Oregon Counseling Center for those with mental health concerns or
emergencies (http://counseling.uoregon.edu; or via 24-hour student crisis line at 541-346-3227).
● On-campus resources for those who have experienced sexual violence of any kind
(http://safe.uoregon.edu/; or via confidential phone service at 541-346-SAFE (7233)).
●
●

1

Language adopted from Andrea Herrera
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Title IX makes it clear that violence and harassment based on sex and gender is a Civil Rights
offense subject to the same kinds of accountability and the same kinds of support applied to
offenses against other protected categories such as race, national origin, etc. If you or a student that
you know has experienced sexual assault, relationship violence, stalking, and/or sexual harassment
is encouraged to seek help by contacting Renae DeSautel, Sexual Violence Response & Support
Services Coordinator, desautel@uoregon.edu. She will keep your information confidential. In
addition, the UO Ombudsperson Brett Harris (541-346-6400 or ombuds@uoregon.edu) can help.
● I am a student-directed employee. This means that I will offer you information, resources,
support, and the ability to report issues of discrimination or harassment if that is your choice. For
disclosures of sex or gender based discrimination, harassment or violence, I will only report the
information you shared when you request that the information be reported (unless someone is in
imminent risk of serious harm or a minor.
●

Off campus community resources include:
●
●
●
●

White Bird Clinic (24 hour crisis) 541-687-4000
Sexual Assault Support Crisis Line 541-343-7277
Womenspace Help Line 541-485-6513
Civil Liberties Defense Center 541-687-9180

Children in Class2
●

All breastfeeding babies are welcome in class as often as necessary.

●

Bringing a child to class in order to cover gaps in care is perfectly acceptable.

●

In cases where babies and children come to class, I ask that you sit close to the door so they if your
child needs special attention and is disrupting learning for other students, you may step outside
until their need has been met. Non-parents and students who do not otherwise need to exit the
class quickly, please reserve seats near the door for classmates who need them.

●

I ask that all students work with me to create a welcoming environment that is respectful of all
forms of diversity, including parenting status.

Academic Honesty
Citing where you got an idea is how you “show your work” in the social sciences and humanities. By
citing properly, you are not only showing how you arrived at your original conclusions, you are giving
credit to the ideas that allowed you to arrive at your own.
Most cases of plagiarism I have dealt with are a result of an insufficient understanding of how to cite
properly. As a member of the campus community, you are responsible for knowing the University’s
plagiarism policy. The UO Library website has information on citation formatting and management,
as well as how to avoid inadvertent plagiarism. (http://researchguides.uoregon.edu/citing-plagiarism )

2

Language adopted from Dr. Melissa Cheyney
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I take academic honesty seriously, and will not tolerate plagiarism. Proper citation is part of your grade
on all assignments. Assignments that are plagiarized will automatically receive an F. Further
disciplinary action will be taken if necessary.

Assignments
Grading
Take Home Midterm: 20%
Project Proposal: 15%
Annotated Bibliography: 20%
Final Project: 40%
Office hours: 5%
Overview
● Assignments in this course are designed to help students understand and engage with course
material, and develop and execute on a Final Project. The Final Project has three components:
(1) the project, (2) a project “presentation” and (3) a final project paper. The project is worth
15%, the presentation 10%, and the paper 15%. Combined, these make up 40% of your course
grade.
● Additionally, you will write a Project Proposal (15% of course grade) and an Annotated
Bibliography (20% of course grade) of sources that you will be using in your final project
paper.
● You will write a Take Home Midterm where you will demonstrate your understanding of
literature from the first half of the course. This will make up 20% of your course grade.
● You are required to attend office hours, in order to cultivate a space where we can discuss any
concerns or thoughts you have about the course
● There is no “final exam”

The following brief assignment descriptions are listed here in order of due date. More
detailed information of each can be found on Canvas under “Course Handouts”
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Take Home Midterm: You are tasked with writing a 750-800 word midterm response that
demonstrates your understanding of the relationship between neoliberalism and democracy. You will
demonstrate your understanding by analyzing the key points from literature presented in Part 1 of this
course. Any portion of this midterm may be used for your final project paper. You will be given your
midterm prompt one week and a half before it is due. T
 his assignment is due Thursday, Feb 7 at
12:00pm.
Project Proposal:You will need to turn in a 400-500 word project proposal regarding your final
project. More details are posted on Canvas under “Proposal.” Any portion of this proposal may be
used for your final project paper. P
 roject proposals are due Thursday, February 14th at 12:00 pm and
will be returned to you with comments on Tuesday, February 26th.
Annotated Bibliography:You will compose a list of 3 citations, with at least one citation from weeks
5 - 10, that you would like to use for your final project paper. More details are posted on Canvas under
“Bibliography.” You will write 150 word notes on the literature you have selected that addresses the
main argument of the texts, provides an evaluation of the text, and identifies how the text relates to
your final project. Any portion of this annotated bibliography may be used for your final project
paper. T
 his assignment is due Thursday, March 7th at 12pm.
Final Project:Your “final” in this class will be a final project that can be completed individually, or in
groups no larger than 3. The goal of the project is to be able to identify a social issue that matters to
you and engage with your community in any creative way that you can imagine to address this
concern. You could write a poem and perform it at an open mic, work on a community garden with
your friends, volunteer, or organize a discussion panel! You will be required to complete the project,
produce a display of the project, and write a 1500-word paper. There is no formal “presenting” that
any student will be required to do. Rather, all projects will be displayed at a symposium on the final
exam day. Each member of a group must write their own individual proposal, annotated bibliography,
and final project paper. More details can be found in Canvas under “Final Project”. The project
display and final project paper are due Wednesday, March 20 at 8am.
Office Hours: You are required to attend my office one time this term by the end of Week 10. Office
hours serve a variety of purposes! You can come and chat about a reading or topic that excites you,
questions you have about course material, clarification for in-class assignments, or general discussions
about sociology. I look forward to meeting with you! Attending office hours once gives you an
automatic 5/5 for this assignment, and failure to attend leads to a 0/5.
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Grade Breakdown
97-100 A+

80-82 B-

63-66 D

93-96 A

77-79 C+

60-62 D-

90-92 A-

73-76 C

0-59 F

87-89 B+

70-72 C

83-86 B

67-69 D+

Course Schedule and Readings
*Further readings are all optional*
PART ONE: NEOLIBERALISM, DEMOCRACY, & POLITICAL ACTION
Week 1: Course Framework
Jan 8
● American Society Chapter 1: Prologue: Perspectives and Values pp 3 - 9
Jan 10
● “Why Intersectionality Can’t Wait” by Kimberle Crenshaw
● “Banking Model of Education” P
 edagogy of the Oppressed, Paulo Freire
Week 2: Neoliberal Capitalism and Democracy
Jan 15
● American Society Chapter 4: The Capitalist Market: How It Actually Works, pages 49 - 57
● Is Capitalism Gendered and Racialized? Joan Acker, pages 111 - 116
Jan 17
● A Brief History of Neoliberalism, David Harvey, 2 - 4; 160 - 165
● “We Are All Democrats Now…” in D
 emocracy in What State? Wendy Brown, pages 44 - 57
*Further reading*
● What Keeps Capitalism Going? Michael A. Lebowitz
● Martinez, Elizabeth and Arnoldo Garcia. 1997. “What is Neoliberalism? A Brief Definition for
Activists.” pages 1 - 3
● Brown, Wendy. 2015. “Undoing Democracy: Neoliberalism’s Remaking of State and Subject”
in Undoing the Demos: Neoliberalism’s Stealth Revolution, s elected pages
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Week 3: Corporations, Consumerism, and Political Action
Jan 22
● Banerjee, Subhabrata Bobby. 2012. “Corporate Social Responsibility: The Good, the Bad and
the Ugly” Critical Sociology 3 4(1): 51-79
● Nike, Colin Kaepernick and the pitfalls of ‘woke’ corporate branding
Jan 24
● Kyroglou and Matt Henn. 2017. “Political consumerism as a neoliberal response to youth
political disengagement.” S ocieties 7(34): 1 - 16
● “What’s Wrong with Ethical Consumption?” Jo Littler, pages 1 - 10
*Further Reading*
● Roberts, Adrienne. 2014. “The Political Economy of ‘Transnational Business Feminism’:
Problematizing the Corporate-led Gender Equality Agenda
● Watson, Bruce. 2016. “The troubling evolution of corporate greenwashing” The Guardian
● Soyoung Kim and Yoo-Kyoung Seock. “Impacts of health and environmental consciousness
on young female consumers’ attitude towards and purchase of natural beauty products”
Week 4: Education and Democracy
Jan 29
● Keisch, Deborah M. and Tim Scott. 2015. "U.S. Education Reform and the Maintenance of
White Supremacy through Structural Violence," L
 andscapes of Violence. 3(3)
● Campbell, Roald F. and William L. Boyd. 1970. “Federal support of higher education: Elitism
versus egalitarianism” Theory Into Practice, 232 - 238
Jan 31
● Giroux, Henry. 2002. “Neoliberalism, Corporate Culture, and the Promise of Higher
Education: The University as a Democratic Public Sphere.” Harvard Educational Review
72(4): 425 - 464
● Checkoway, Barry. 2011. “Education for Democracy by Young People in Community-Based
Organizations” Youth & Society 45(3) 389 - 403
*Further Reading*
● Gansen, Hiedi M. 2017. “Reproducing (and Disrupting) Heteronormativity: Gendered Sexual
Socialization in Preschool Classroom” Sociology of Education 90(3): 255 - 272
● Madaus, Joseph M. 2011. “The History of Disability Services in Higher Education” New
Directions for Higher Education 154: 5 - 12
● Cory, Rebecca C., Julia M. White, and Zosha Stucky. 2010. “Using Disability Studies Theory
to Change Disability Services: A Case Study in Student Activism” Journal of Postsecondary
Education and Disability 23(1): 28 - 36
● “Latinos in Higher Education: Today and Tomorrow”
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● “Young Lives on Hold: The College Dreams of Undocumented Students” Roberto G
Gonzales 1009
PART TWO: OPPRESSION, IDENTITY, & PROTEST
Week 5: Labor and Labor movements
Feb 5
● Kelly, Maura and Amy Lubitow. 2015. “Pride at work: Organizing at the intersection of labor
and LGBT movements” L
 abor Studies Journal 39 (4) 257 - 277
● Brenner, Johanna. 1998. “On Gender and Class in U.S. Labor History” Monthly Review
Feb 7
● Kalleberg, Arne L. 2009. “Precarious Work, Insecure Workers: Employment Relations in
Transition.” American Sociological Review 74: 1-22 (read to page 18)
● Guest speaker: Lola Loustaunau: disciplining immigrant workers and union movements
● Take Home Midterm due 12:00pm
*Further reading*
● Milkman, Ruth. 2018. “Millennials and the Labor Movement that Refuses to Die”
● Wilton, Robert and Stephanie Schuer. 2006. “Towards socio-spatial inclusion? Disabled
people, neoliberalism and the contemporary labour market” Area 38(2): 186 - 195
● Arruzza, Cinzia, Tithi Bhattacharya and Nancy Frasier. 2018. “Notes for a feminist manifesto”
New Left Review pp 113 - 134
● The Gender Wage Gap and Domestic Violence, Anna Aizer 2010
Week 6: The State and Environment
Feb 12
● “The State and Policy: Imperialism, Exclusion, and Ecological Violence as State Policy,” David
Naguib Pellow
● “The Enigma of Consumption” Foster, John Bellamy. 2010. Ecological Rift, selected pages
Feb 14
● “Patriarchal Vandalism: Militaries and the Environment,” Joni Seager
● https://www.ourchildrenstrust.org/us/federal-lawsuit/
● Project Proposal due
*Further Reading*
● Norgaard, Kari Marie. 2007. “The Politics of Invasive Weed Management: Gender, Race, and
Risk Perception in Rural California*” Rural Sociology 7 2(3): 450 - 477
● Sandilands, Catriona. 2002. “Lesbian Separatist Communities and the Experience of Nature:
Toward a Queer Ecology” Organization & Environment 15(2): 131 - 163
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● Pulido, Laura. 2016. “Flint, Environmental Racism, and Racial Capitalism” Capitalism
Nature Socialism 27(3): 1 - 16
Week 7: Mass Incarceration and Detention
Feb 19
● “Chapter 5: The New Jim Crow” Alexander, Michelle. 2010. The New Jim Crow: Mass
Incarceration in the Age of Colorblindness
Feb 21
● Golash-Boza, Tanya Maria. 2015. “Chapter 6: Behind Bars” in D
 eported: Immigrant Policing,
Disposable Labor and Global Capitalism. New York University Press: New York, New York,
pp 199 - 217
*Further reading*
● Black and Pink LGBTQ Prisoner Survey
● Alexander, Michelle. 2010. The New Jim Crow Article
● Terriquez, Veronica. 2015. “Intersectional Mobilization, Social Movement Spillover, and
Queer Youth Leadership in the Immigrant Rights Movement” S ocial Problems 62(3): 343 362
● Introduction: Mass Deportation and the Neoliberal Cycle, D
 eported, Tanya Maria
Golash-Boza
● Homelessness and the Issue of Freedom, Jeremy Waldron
Week 8: Healthcare
Feb 26
● Thomas, Jan E. and Mary K Zimmerman. 2007. “Feminism and Profit in American
Hospitals” Gender & Society 21(3): 259 - 383
● Juravich, Tom. 2009. “Exhausted: Nursing at Boston Medical” in A
 t the Altar of the Bottom
Line, excerpt
Feb 28
● Derose, Kathryn Pitkin, Jose J. Escarce, and Nicole Lurie. 2007. “Immigrants and health care:
sources of vulnerability” Health Affairs 26(5): 1258 - 1268
● Davis, Michelle R. 2018. “Trump Administration seeks to Bar Immigrants with Disabilities”
Michelle R. Davis
*Further reading*
● Yee, Vivian. 2017. “The U.S. Nursed an Undocumented 10-Year-Old. Now It May Deport
Her.” The New York Times
● Pacheco, Monica d. 2017. “Understanding Medicaid is an important part of elder law
practice” 20(2): 1 - 18
● “Homelessness is a healthcare issue” Nigel Hewett and Aidan Halligan
● Violence against women: a priority health issue. World Health Organization 1997
14

● Ending Sexual Violence Through Transformative Justice. Judith Armatta, 2018.
Week 9: Media Representation and ownership
Mar 5
● Jhally, “Image-Based Culture: Advertising and Popular Culture” pages 199 - 203
● Corporate Control of the Media, pages 1 - 13
Mar 7
● #Ferguson: Digital protest, hashtag ethnography, and the racial politics of social media in the
United States
● Novak, Alison N. 2018. “‘There is nothing neutral about the net’: Millennials and Activism
on Digital Policy.’
● Annotated Bibliography Due
*Further reading*
● https://thehill.com/policy/technology/268459-bill-clintons-telecom-law-twenty-years-later
● Allcott, Hunt, and Matthew Gentzkow. 2017. "Social Media and Fake News in the 2016
Election."Journal of Economic Perspectives, 31 (2): 211-36.
● “6 Corporations Control 90% of the Media”
● Gender, Race, and Media Representation, Dwight E Brooks and Lisa P Herbert
Week 10: Millenial and Student Protest
Mar 12
● “7 Times in History When Students Turned to Activism” Maggie Astor
● From Margins to Mainstream: Social Media as a Tool for Campus Sexual Violence Activism,
Chris Linder, Jess S. Meyers, Colleen Riggle, Marvette Lacy
Mar 14
● A New Political Generation: Millennials and the Post-2008 Wave of Protest R
 uth Milkman,
First Published January 10, 2017
● “Millennials and Activism: New Strategies, Identities, and Coalitions” Hava Gordon
Further Reading
● DeAngelo, Linda, Maximilian T. Schuster and Michael J Stebleton. 2016. “California
DREAMers: Activism, Identity, and Empowerment Among Undocumented College
Students” J ournal of Diversity in Higher Education 9(3): 216-230
Finals Week
Mar 20 8am - 10am
● Final Project Symposium! P
 roject display and paper due.
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Assignments
Paired Reading Response
Purpose
The purpose of this assignment is to encourage deep and active reading of a particular text or set of
texts. The assignment also provides space for you to engage, reflect, and develop analysis with your
peers, as you highlight features of the texts you find most interesting. This assignment is meant to
allow students greater autonomy over course discussions.
Reading Response Instructions & Requirements
Find a person you are interested in working with, and set a time for the two of you to meet. Be sure
that both of you have read the material before you meet so you have plenty of time for discussion. You
will turn in one document with both names on it. Responses are due at 11:59pm on Canvas the day
before your facilitation. Reading responses should be 2 pages in length.
Your reading response should
● Explain the major theoretical arguments from the day’s texts. What is the thesis? Is the author
responding to a particular theory? What evidence do the author’s provide to support their
arguments?
● Provide thoughtful analysis beyond mere description. What are the weak and strong points of
the theory? How would you connect this piece to others? Are there opportunities for future
research?
● Connect an issue or topic from this week to a current event, law, political action, or institution
in Oregon. Explain the topic you have chosen to discuss and how it connects to course
material, and provide a link to a source or where you found out about this topic. This does not
have to be an academic or peer-reviewed source. Feel free to use Facebook, news media,
University of Oregon material, etc.
● Write 2 - 3 substantive questions for the class. The purpose of these questions is to open
dialogue. Avoid posing “yes” or “no” questions. Questions should be interpretive, not
empirical. T
 his means that questions are not meant to “test” students on the correct answer, but
to explore how different students may have interpreted the text. Questions should allow the class
to discuss different perspectives and positions on the author’s main arguments.
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Facilitation Guidelines
You will have about 15 minutes in class to present the course material. You will give an overview of
some of the main arguments from the text, drawing on direct quotes or pages when necessary. I will
lecture to expand upon your discussion, but the end of my lecture will include the questions that you
have posed to the class. You will be responsible for facilitating the discussion that follows after your
questions have been posed.
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Community Engagement Project Description
Over ten weeks in this course we will have explored sociological explanations for issues such as low
wages, environmental degradation, democratic participation, higher education, etc. As Freire (1968)
argues, students enter classrooms with their own personal histories and knowledge. The best learning
happens when students are able to connect their personal concerns to course topics, teach others, and
engage in problem-posing education. Freire writes, “problem-posing” education, responding to the
essence of consciousness-intentionality-rejects communiques and embodies communication” (4).
The goal of this project is to intentionally reflect on how your personal concerns connect to course
material, and to take the next step of engaging with your community around this issue. You may
already be involved in a community group, but perhaps have not thought about the nature of your
involvement from a sociological perspective (recognizing power, emphasizing patterns, highlighting
institutions, etc.). You may not be involved in any community group but have a concern or issue that
you are passionate about. Your job is to develop a way to share that passion with others, call on them
to act with you, or learn from people in your community. Ultimately, you will develop a project that is
(at least somewhat) personal to you that allows you to simultaneously connect your concern to course
material and connect with people in your community.
You are required to design and execute on a project, write an analysis/reflection piece, and provide
some type of “presentation”.
Your analysis should
Be between 1400 – 1500 words
Include in-text citations and a references page
Be formatted correctly and consistently
Include a t least three articles from the class
Discuss the main arguments of the texts and develop an in-depth analysis that draws
connections across texts to describe the main point or thesis
● Clearly explain how the project relates to the topic
● Describe the project design and execution
● Reflect on challenges and insights
●
●
●
●
●

You may work in groups up to 3 people. Each person needs to turn in their own analysis (and
proposal and annotated bibliography). Though the analysis may have similar language about the
design and execution of the project, each student needs to develop their own analysis, so that their
knowledge of the course material can be accurately assessed.
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Reflection and Analysis Guidelines
A papers provide a clear and well-focused sociological analysis. Provides an inviting introduction that
presents information in a relevant and logical order. Main ideas are clear and well supported by course
concepts. Definitions are defined in your own words and all quotes are supplemental. All sentences are
well constructed and have varied structure and length. Includes at least three articles. Little to no errors
in grammar, mechanics, and/or spelling. Clearly demonstrates a strong understanding of sociology.
Bp
apers provide a clear and well-focused sociological analysis. The introduction states the main topic
and provides an overview of the paper. Main ideas are clear but only somewhat supported by detailed
information. Uses quotations appropriately but may not always use your own words. Uses vivid words
and phrases. The choice and placement of words may seem too hyperbolic at times. Most sentences are
well constructed and have varied structure and length. Includes at least three articles. Few errors in
grammar, mechanics, and/or spelling, but they do not interfere with understanding. Follows prompt
requirements.
Cp
apers will lack the writing clarity or correct grammar of A/B p
apers and may not address all
question in the prompt. Essays provide a superficial analysis. Too many quotes are used, and
definitions are rarely explained in own terms. Writing lacks variety. Claims are vague and broad. Most
sentences are well constructed, but have similar structure and/or length, and get repetitive. Makes
several errors in grammar, mechanics, and/or spelling that interfere with understanding. Includes at
least three articles. Only somewhat demonstrates knowledge of concepts.
D papers will lack writing clarity, use poor grammar, avoid addressing the prompt, fail to provide
analysis. May include less than three articles.
Fp
apers fail to follow prompt. Includes less than three articles.
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Student Work
The following three samples of student work include one student’s presentation of their community
engagement project, an excerpt from one student’s community engagement analysis and reflection
paper, and three blog entries made by a student.
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Community Engagement Project Presentation
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Community Engagement Project Paper
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Weekly Blog
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Course Evaluations
SOC 301: American Society

“Maybe one of the greatest instructors I've had at UO. Extremely passionate about the topic, the
students, encouraged student participation and listened to all voices, always provided great reading
materials and used them in discussions to benefit lecture.”
“Her teaching style is revolutionary. She makes you feel valuable as a student.”
“The instructor was very accessible and was also equally interested in what we had to say as much as
she was interested in teaching us. She made class a very open space which allowed people to speak up.”
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"Larissa does an awesome job of presenting course concepts in a way that is easy to understand and
brings together an intersectional view to each discussion we have as a class. She communicates what
she is asking of students clearly and gives students the opportunity to personally connect with what
we're learning. I also appreciated Larissa's constant effort to answer questions and create a
conversation around difficult topics.”
"Larissa was a beyond exceptional instructor. During lecture you could see that she is very passionate
about sociology and knows that she's teaching. Thats what I believe was her biggest strength. Nothing
bad to add."
“Larissa fostered a sense of community in her learning environment which was very different from
anything I've experienced in a lecture.”
“It was a really interesting course that provided a new insight on American Society and how
neoliberalism affects multiple facets of how we live our lives and structure our society. Class was also
very engaging and we were able to have a lot of open discussions despite the size of the class.”
“Larissa is so kind and helpful; she takes so much time to help each and every student, and gets to
know us in the process. She is relatable and interesting, and makes every class a truly good time (even
when the content is heavy). I have learned so much from her. She picks the best readings (and makes
them so accessible- thank you!) and her slides are organized and interesting. So many times I have
shown class material to my friends and family- this is almost a daily occurrence. Everything from the
pedagogical style to the videos we watched in class- it was all perfect. Larissa is an excellent professor
and I wish I could take even more classes with her.”
“I thought that the material of the course was very interesting. Also, not having multiple choice exams
was nice; it allowed me to enjoy what I was learning more and not worry and stress about it instead. I
feel like I learned so much.”
“The class was very useful for not only my sociology minor but just for my general knowledge about
the world around me which I thought was great. No complaints.”
“I liked the way Larissa structured the course and the topic as a whole. American society is complex
and difficult for people to take head on, but this course, especially through Larissa's teaching style, was
exciting to interact with and I wish everyone who lives in american society today could take this class. I
knew about the many concepts we discussed but I was never able to grip the actual meaning of them
until I took this course, and it's astonishing to me how i went my whole life not understanding the
structures that affect mine and everyone else's well being in day to day life. I think this course was only
as interesting as it was because of Larissa's teaching style.”
30

